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ABSTRACT 

An analysis of utterances made by children and 
teachers in Norwegian day care centers over a period of several years 
suggests that from a communicative and functional viewpoint, young 
children's use of language dapenda on: (l) the kind of play 
activitiy? and (2) the preschool teacher's participation and 
language, which reflects her attitude and peraonality. In general, 
frequent use of the four types of utterance examined (intellectual, 
instructive, socio-emotional, and dialogue-supporting) was associated 
with more active participation in playgroup interaction. The activity 
of role-playing promotes these speech acts and implies a higher 
proportion of communicative utterances. While these activities can 
not be called teaching, they may be educational and do imply that 
learning is occurring. Young children and those with poor 
communication skills appear to improve their language use and social 
behavior through role-playing. Two main types of preschool teacher 
language were identified: a language of teaching (either for subject 
teaching or language instruction) and a language of ordinary 
adult-child communication. Further research into the educational 
effects of these two language types may illuminate children's 
cognitive development. A brief bibliography is included. (MSE) 
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This paper give* a brief account of our reseurch on preschool child- 
ren f a apeaeh In email groups. We do not only presuppose that leurnlng 
snd teaching take place In dsycsre oentree end kindergartens but also 
that verbal communication with playmntce ae well ea with touchers 
influences the thinking, ottltudee, and well-being of an individual 
young child. It ia important to atudy thle verbal communication in 
terma of the functions which the utterances made by children and 
ttachera may have. We only present results from our investigations 
which concsrn (1) the impsct of adult participation and type of play 
upon children's uss of language? (I) dlfferencoe in teachers 1 use of 
languages and (S) aome characteristics of "the language of language 
teaching In kindergartener 



Description of uttorance functions in children 



As stated in more detail elsewhere (Vedeler 1985*, Vcjloskov 1978, 1982), 
our investigations hsvo been inspired by the Austin (10G2) and Sesrlo 
(1969, 1971) theory of speoch ucts. This philosophical approach to lan- 
guage it*, naturnlly, of a general nature and states that each utterance hue 
un illocutionury force. Consequently, neither Austin's rather general 
cstogorisotion of five distinctive types of illocutionsry act nor Searlo's 
discussion of the set of rules constituting ench kind of illocutionsry act 
form a suitable basis for a concreto, psycho logical observation snd des- 
cription of children's spesker intentions. Correspondingly, Hsllidoy's 
(1075) theory of three linguistic motafunctions determining the form of 
ouch spoken (or written) uUerunco doos not make up s sufficient fromo- 
work for n functional (or pra(»;TWitic) chsructortsation of concrete utterances 
made by a certain child in ti ccrtoin context or situation. However, the 
works of tlierse scholars clearly explain that there is a need to examine 
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childrsn'e apeech to answer the question of what a child of three, four, 
five, etc., cm with to do by miking en orel utterance? 

During e aertee of pilot studies tt beeemO evident that it mm both 
nosslble end meaningful to observe episodes of Interaction lii small groupa 
of prcachool children and, for each uttaranee, reoord Ita function, la. tha 
spanker's Intention aa he makea that utterance. 

Thlr la no place to discuss the psychologlcsl-eplatemologtcal problems 
connected with the coneopta of Intention 1 , «Unconeolou8 Intention*, etc. 
Nor will we dlecuaa the reletlonahlp between lUocutionsry and perlocu* 
tlonary apaach aetc. Rathar wa ahull dcaflne ouraalvaa to briefly mention- 
ing tho rather common-eenee lnatghta of the experienced prcachool teaohera 
who served aa obaervere during the pilot otudlea: they found It very 
natural to charaeterUe tha utterancea made by the children In terma of 
funottona, although they eleo were aware of tha fact that In come caaea 
their Interpretations were uncertain. 

Gradually we ended up having a method of obaarvatton and recording 
which had the following traita; 

- wa normally recorded the eptaodee on videotape and had at least two 
persona involved In the categorisation i 

- we ueed a rather extonalvo Het of functional oatagorlea and alao allowed 
the obaervere to record a supplementary utterance function if thta was 
felt to reault in a more aattsfactory and preoiae eharectoriaationt and 

- wa maintained that the categoriuatlon of the function of an utterance, ie. 
the intantion or apaeoh act of a apeaker, dapenda on an interpretotion of 
the whole situation including other expressions on the pert of spesker, 
resotions on the pert of listener(s), the interactional 'oiimate' in the 
group, the play activity going on, etc. 

During tha laat few yeara, our recordinge have been based upon i list 
of 23 functional oatagorlea aa ahown In Table 1 which alao present* some of 
the possible reductions of the cstegortes. The 18 estegoriea are used in sn 
lntensivs snslysts of utterance functiona and can be further reduced in 
differont waya. The 14 eategortaa which ware further reduced to 7 groupa 
of functiona were used in an analysis which eapeeially focuaaed upon 
interactions during role play (Vedelcr 1985). In that atudy certain utter- 
ance functiona were farther apecified by meana of aome aubcategorttationa 
to be recorded as supplementary functiona in thi recording scheme. For 
instsnce, directing utterancea about the rolea of the role play may, in 
variou* waya, aorve apeaker intentiona to create a context for the play, 
and more detailed analyses of social or emotional functiona of utterances 
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during pley may reflect th* Interpersonal relations between the children in 
a more aatlefaotory way <cf. Table S), 



Other variables 

tn addition to the recording of each utterance and Ha function, we hsvo 
taken * number of other variables into sceount some of which ere con- 
cerned with communication patterne . For eech utterance we heve recorded 
who waa the sposker, who, if snybody, did provoke it, who if snybody. 
was the intended receiver, and who, if anybody, anewered it. Thia 
information eneblea us to characterise eech utterance in terms of 
•cotnmunicetive velus* ee well ee eech episode in terme of eommuntcstion 
petterne, snd ssch psrtteipsnt in terme of reeponeiveneaa, communlcntivs 
interest, etc. It eleo mekes it posslblo tor us to snslyss the frequencey of 
eech uttersncs function in prlvste epeech ve, epeech to pleymetee vs. 
speech to preschool teechere, 

Another verieble concern! role ploy . For eech utterence it wee re- 
corded whether it wos msds by ths child ss he •wee 1 snother person, 
whsther it wee ebout the rolee end the role pley, or whether it hed 
nothlnf to do with role pley. Thie te due to the foot that not only the 
form but f eleo the function of children* uttoronces may be effected by 
their psrtictpstlon in thie rether frequent kind of play. 

Some sddtttonsl vorieblee ere etteched to the utteronce function itself. 
Firstly, ws rocordsd ths degree of Intended in fluence shown by the 
epeeker ss hs msde the utterence, eg. whether ho was very enger to 
Influence the lietener or whether the utterence wee private speech. 
Secondly, we recorded the explicit neee of the function, ie. whether the 
function wss msde explicit ("1 wsrn you: if ..."). whether the function 
wee implicit, or whether the utterence wee an indirect epeech act. 

Finelly some verlsblee ere concerned with the form en d content of the 
tndtvtdusl utterance . Thue the length end the thematic content na well oa 
the dlslogtcsl sta tue of eech utterence were recorded. Tho lntter term 
refere to e cheructeriietton of the utterence with reepect to ite relettonahtp 
to tho previous uttorence, ie. whether the dialogue ie Interrupted, 
continuod, developed, etc. (cf. Sttderbergh 1080). 
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Tabic I. Tba II utUroncafuncUooa uaad In tba recording of tba material for tba atudy reported bare and tbraa 
.^riaMploo^oCjrodUjeo^ ^ ^ ^ ^a.,.. v^l!T 



i 



- Subfunetfens eonwro.nf 
toit play. Thi ftpukir to- 
strict* to term a conttxt 
^ iter tht pity in ttrma of 



- • (Active) pereon 

- (Active) animate or 

things 

- (Active) iQMltttM 

- (Active) avonta 

- (Active) quallUee 

(eg , that i 
on* U Ul) 



gubfuncttona ©onoeroing 
interpersonal rcle- 
tione. thi opeaker In- 
tende to ... 



- do someone • favour 

- oxoretaa authority 

- ba ktnd or helpful 

- ba ganaroua 

- ba af grtaaiva 

- avoid or run away from 

tha interaction 

- warn 

- express his naad for 

help/eupport/exple- 
natlon ate. 

- ba emart or aly 



Tabla 3. Bxaraplaa of aupplamantary funotlona uaad In come atudtaa. 



Results 

in thta section we will preeant eome preltmtnery anelyeoe of utterencee 
made by children and teachers in email groupe obeerved during the peet 
yeere in natural ssttlnga (deycerc cuntree) in Oelo. 

Wo will only pey attention to eome of the verieblee mentioned above. 

namely 

- the diatributlon in percentage of uttoroncee according to 'communicetlvc 
value', which rafleete immunisation ontteme during the opieodee in 
queetion (eee Figure 1)» 

- the dletribuslun in percentego of utterancee according to thoir function , 
ueing the cetegorisetlon ehown in Teble li end 

. th e average number of worde per utterance, ie. meen uttcrence length. 
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<— — Provoking uttetance 

1 1 5 The utterance In question 
< ■ Anawcring utterance 

I. The utterance la an anawar and it la an a wared. 
I. The utterance in an anawer, 

3. The utterance la anawerod. 

4. The utterance U not an onawar nor la It anewered. 

5. The utterance la private* 

Figure 1. The five categorlea according to "communication value 8 . 
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Table 3 preaenta the reaulta auch aa they turned out in three kinder- 
gartena during conat ruction play with and without teacher participation. In 
kindergarten I the date atema from eevera! eplaodea with three reap, eight 
different children in different conatellatlona playing the aame kind of piny, 
whereaa in each of the two other kindergartena (D and E) the aame three 
children play at flrat in the pretence of their toacher and aftcrwarda 
alone. 
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CompariMn of ths flguw* In columns U> and <t), <l) Snd <•>, snd 
<M ana (10) Impttss soms sspscts of chlldrtn's spssoh «i It may bs 
affected by adult partidpstloh. Thus, in klndergartsna I «nd D, but not 
in E, adult participation brings shout an Inoreass of proptr coamuntcstion, 
and a decraaat In private uttorsncsa aa wall •• uttarancaa which art 
neither enawora nor enawsrsd. In all kindergartens It brings In mora 
frequent uaa of uttarancaa with Intellaotusl snd dlslogus-supporting func- 
tions. In kindsrgertena 1 and B, adult participation mesne fswsr inetru- 
mcntel-dtrocttng uttarancaa, and in kindergartens B and D It maana fewer 
soctul-c motional utterancaa. Finally. In kindargartan B tha ehlldran produce 
mot* aolf-dlrectlng uttarancaa whan tha taachar takaa part in tha talk, 
whereas in III* other klndorgartana, and espscially In kindergarten D. tha 
frequency of aolf-Ulroctlng uttoranoaa dacreaaca among the children. 

The difforoncca may pertly be due to the taacher'a uae of verbal 
utterance. A comparison between columna (3). (?) and (ID showa that the 
teacher in kindorgnrten B made more utterances with Instructional and 
inotrumentsl-directlng functiona, and fewer utterancaa with intellectual and 
aoclol-omottonal functions then the two other teachera. Frequent uae or 
commend may thua imply that children communicate leas ao that half of 
their utterances hsve aelfdlrecting or dislogue supporting functions (the 
letter often referring to "yes" or "no" utterances). 

However, the interpreted of the figures in Tsblo S must tske the 
sge end communiootlve skiU of the children Into socount. The sge ronges 
in kindergartens B end D ere 5;0 - 5;9 and S;6 - 7;2 respectively. In 
kindergarten I the three children tsking part in plsy without adult parti- 
cipation (column U» ere 2.8 - 4:5 yesrs of sge. whereas the eight child- 
ren playing in groups with sdult participation (column (2» are 4;5 - 6i9 
years old. For this reason we present snother comparison in Table 4. 
Column (1) shows the figures from ten children aged 3:7 - 7,0 occupied 
with role play without sdult purtlcipstlon in severe! constellations of smsll 
groups. Column (2) contains the figures from six of the same children and 
two other children ploying various role plsys in which the preschool 
teacher took part. Columns (3) - (4) show the results from construction 
play (cf. Tsblo 3, column (1) - (2)). 

It sppeors that whereas the two kinds of plsy activity do not affect 
the communicative values very much, there ore considersble differences 
between the distributions of uttorsnee functions In columns (1) and (3) of 
Toble 4; during role ploy without adult participation the children made 
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more utter.nc. with tnt.iiectuei, Instructional, eeclel-emotion.l .nd 
<lMofu-.upporttng function, thin they did during coh.tructlon p.y 
SWtholt iuult p.rticip.tion. it c.n be argued that thti Mini that role play 
""five, rlee to . better uh Of language becuao in g.n.r.1. ^•P ondln « 
Sffir.no.. h.v. been found betwe.n older .nd younger children (or 
beiw.en children who tike pert In communlctloh «ore actively .nd ohlld- 
: ran who ere lee. ekllled epeekor-U.tenere>. 

However, there ere only .mill dlfferem.ee between column. <8) .nd (4) 
in T.W. 4. Thu., .dult p.rticip.tion eeeme to influence the u.e of l.n- 
guego differently ..cording to th. kind of ploy eottvlty. Tht. de.erve. . 
cloacr look, T.bl. * .How. th. di.tributlon. of utteronc. function, for 
three older children end one younger during role pl.y with .nd without 
teecher p.rtieip.tton. Child 6 i. g.n.r.lly . poor •P~^^; 
Compered with other children of eix year., .he te 1c. inclined to take 
pert in verbel Interaction, .nd .he ie wldcm .n.w.red or eddrccd by 
pl.ym.tee. How.v.r. T.W.. 6 .nd 6 .how no .y.t.».tic v.ri.tion .ccordtng 
to .go or eommunieetlo., .kill, with th. exception or the f.ct th.t th. total 
numerical difference between th. two di.tributlon. per child doereue. from 
left to right in Tebl. 6. Thue the euggeetlon thet the effect of adult 
pertlcipetion depend, upon th. kind of play .ctlvlty t. not 

The right .tde of T.ble 4 deale with utterance, m.de by individu.1 
children during comp.r.bl. epieod... Children 10 and U were 4,1 > end 3,7 
y ,.r. old. .nd they oft.n played together although child 10 had poo 
communication, .kill.. Halng the crit.ri. for pr.gm.lic dlaordor. put 
forward by McTe.r. (1986). h. l.cked attention-getting d.vice.. .nd he 
ouo h.d problem, with re.pect to turnt.ktng .nd the eatabltahment of 
reference. Ho often ahowed an innppropriate or irrelevant u.e of lan- 
guage. . reatrictcd range of apeech acta, and o low ability to repair 
converanttonal breokdown. 

Toble. 4 and 7 show th.t child 11 had . greater number of Instructio- 
nal. .oci.lemotion.1 and dialogue .upporting utterances end lea. Instru- 
mental nnd directing utterance, th.n child 10. Thu.. with the exception of 
intellectual utterance, the general tendende. of good v.. poor "«munlce- 
tion are aleo found here. However, the difference between the «M»k 
not reflected by the formal quality of their utterancea, in fact, child 10« 
utterances nro longer than thoae of child 11. 

With re-pect to teacher participation, child 10 t. during construction 
p,.y (column. (0) - (7) in T.bl. 4) lea. affected than child 11 during role 
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Tiblo 4. Som multo from group of ohtidron Mid Individual ehttdron rotpocthroly In daycart oontro 1. 
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Ttblo 7. Right: Tha impact of taachor participation upon chlldrtn 10 % 11 • 
cf. Tabttt 4 a I. In tht eolumt on tht laft child 11 It compared 
with chttd 10 (cf. Table 4): 



play (columm (I) - (9)), but with tht txecption of lnatrumtntal uttaranct 
futictlont, thart art no incongrutneta. 

It mutt be pointed out hare that child 10 did not ututtly take part in 
rolt play, boccuM tha other children did not want him to Join them, 
claiming that he did not know how to do it. However, whan the teecher 
percuedtd him to engage htm Mlf in t drtmtttc pley with child 11, hie 
> communicetlve vtluee 1 ee well ee hie um of utterance function* improved. 
Ae ehown in column (8) of Teble 4, he produced a greater number of 
proper communicative and fewer private utterencee, and he hed more 
intellectual, inetructlonel end dialogue eupporting, end fewor lnatrumentel 
and directing uttovence functlone during thie "teacher initiated role pley 
without teecher". 

Finally, in Table 4 we alto preeent aome observation* of certain 
epiaodea of 'tcuchtng 1 , le. episodeo during which the preechool teacher or 
en older child, child «, tried to atimulate the youngest one in the group, 
child 14, to epcak end toko pert in the interaction. Although hia lin- 
guletici pragmatic and social akille wore rather poor, it appears (co)umna 
(12) - (13) that the cloae attention of » mature partnor mode him apeak 
quite well. It mutt be mentioned thet utturencee with 'intellectual' func- 
tlone in no way necessarily deal with intellectual mat tors » and that 
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.pwker-lUtener end performed various epeech ecte. *« 
tSI teacher accommodete. her .peech when .ho teochee child 14. 
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T.bl. 8. Th. tMch.r In WiK»rf.rt« I On pwoonttg.). 

. .... ...oh.- «uh wet to uttmnc function, (eolumo. (11) «* 

Z n ^To.C. 11. n»d. oh«o U ~ — - 

which .he tried to Introduce (cf. Vedeter 1986. ch. 9). 
Language of learning and teiching in preichoola. 

">\h. Jnd of P.., •"-» <«> *• * 
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school ttachor and hi* un of language, whtoh undoubtedly reflects tot* ^1 
attitudss and personeMy. Thus sons tssehcrs are more inclined to tiki '.^ 
part in volt play and oven to initiate end further thai kind or play than 
other teachers. ' / ~ 

Wt havt maintained that frequent uso of intalltctust, instructive, | 
social-emottonel, and dlalogue-eupporting uttoranots (of, Table I) meana a , 
better list of iangusge and so a higher communication skill. This may ^ 
appear inappropriate stnos tbt evaluation of a person's uaa of language 
must taks ths context into sccount. Thus in some situations it is extremely 
relevant to direct another person's behaviour end in other situations it is . 
relevant to support and plan one's own behaviour, 

Howover, our observations have shown that, in general, frequent uae 
of the four typea In connected with more active participation In the inter- 
action of a play group, and they have also shown that, in general, role 
play gives rise to those kinds of speech sets, and Implies s hlghsr pro- 
portion of communicative utterances. This in understandable beceusc, 
during role play, children have to interact, and they have to change 
speaker position very often, as thsy sometimes 'ere 1 other persons (eg. 
the father, the nurss, ths huntsr), snd sometimes ere themselves, ststlng 
what la going on and so cresting s Active context for the plsy (eg. the 
fsthsr now lesvss ths horns, thst ths nurss must call ths doctor, or thst 
the hunter follows ths trsck of s bear). Furthermore, at other tlmoa they 
auapend the role play and talk about other things, solve sodsl problems of 
disagreement within the group, etc. 

Although auch actlvltiea cannot be called 'teaching 1 , they may well be 
educational and, In any case, thsy imply Ussrnlng 1 , le. learning about* 
language, communication and Interpersonal relationships ss well ss sbout 
ths professions, locslltiss, svents, stc, thst are objects for the drama- 
titatlona. Our obaervatlona auggest ao far that young children, and 
children with poor communication skills, Improve their use of language and 
their aodal behaviour through role play. 

As concerns ths language of preachool teachera, two main typea may 
be distinguished: a language of teaching and a language of ordinary 
adult -child communication. The former may be further divided into a 
language of proper teaching to be ussd when the children ore taught about 
varioua thlnga and a language of language training to be uaed dollberatoly 
for language atlmulatlon (cf. Table 4 column (14)). 

However, children clearly develop their linguistic and communicative 
skills as they tske part In oridinsry communicstion with teachers and 
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pleymatce. Our observation, euggoet thit the anetyeie of utterance tunc, 
ttont may reveal difference* between teacher, aa to how thty communicate 
when thoy participate in the play of the children. Th.ee differences may 
turn out to bo connected with t differentiation beaten language of teach- 
ing and language of communication oh the part of the Individual teacher. 
On the part of the children, theae dlfferencea In teacher apeech may well 
be Important for the development of independent thinking. 
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